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T R A N S L A T O R ' S P R E F A C E . 

" A / I " " J U L E S STEEGr has r ende red a rea l service to 

_±_T_J_. F r e n c h and A m e r i c a n teachers by his judicious 

selections from Rousseau ' s S m i l e . F o r the three-volume 

novel of a h u n d r e d yea r s ago , with its long disquisi t ions and 

digress ions , so dear to the hear t of our pa t i en t ances to r s , 

is now dis tas teful to all b u t lovers of the curious in books . 

' ' S m i l e " is l ike an an t ique mir ror of b ras s ; i t reflects the 

fea tures of educat ional human i ty no less faithfully t h a n one 

of more modern cons t ruc t ion . I n these few pages will be 

found the g e r m of all t h a t is useful in p resen t sys tems of 

educat ion , as well as mos t of the ever- recurr ing mis takes of 

wel l -meaning zea lo t s . 

T h e e ighteenth century t rans la t ions of this wonderful 

book have for m a n y r eade r s the d i sadvan tage of an E n g 

lish s ty le long d isused . I t is hopped tha t th is a t t e m p t a t a 

new t rans la t ion m a y , wi th all i ts defec ts , have the one 

meri t of be ing in the dialect of the n ine teen th cen tury , a n d 

may thus reach a wider circle of r e a d e r s . 





I N T R O D U C T I O N . 

JEAN" J A C Q U E S ROUSSEAU'S book on education has had a 
powerful influence throughout Europe, and even in the New 

World*- I t was in its day a kind of gospel. I t had its share in 
bringing about the Revolution which renovated the. entire aspect 
of our country. Many of the reforms so lauded by it have since 
then been carried into effect, and at this day seem every-day 
affairs. In the eighteenth century they were unheard-of daring; 
they were mere dreams. 

Long before that time the immortal satirist Rabelais, and, after 
him, Michael Montaigne, had already divined the truth, had 
pointed out serious defects in education, and the way to reform. 
No one followed out their suggestions, or even gave them a 
hearing. Routine went on its way. Exercises of memory,—the 
science that consists of mere words, — pedantry, barren and vain
glorious,—held fast their "bad eminence." The child was treated 
as a machine, or as a man in miniature,, no account being taken 
of his nature or of his real needs; without any greater solici
tude about reasonable method — the hygiene of mind — than 
about the hygiene of the body. 

Rousseau, who had educated himself, and very badly at that , 
was impressed with the dangers of the education of his day. A 
mother having" asked" his advice,^ he took up the pen to write i t ; 
and, little by little, his counsels grew into a book, "a large work, 
a pedagogic romance. 



This romance, when it appeared in 1762, created a great noise 
and a great scandal. The Archbishop of Paris, Christophe de 
Beaumont, saw in it a dangerous, mischievous work, and gave 
himself the trouble of writing a long encyclical letter in order 
to point out the book to the reprobation of the faithful. This 
document of twenty-seven chapters is a formal refutation of the 
theories advanced in "Emile ." 

The archbishop declares that the plan of education proposed 
by the author, "far from being in accordance with Christianity, 
is not fitted to form citizens, or even men." He accuses Rous
seau of irreligion and of - bad fa i th ; he denounces him to the 
temporal power as animated "by a spirit of insubordination 
and of revolt." He sums up by solemnly condemning the book 
"as containing an abominable doctrine, calculated to overthrow 
natural law, and t a destroy the foundations of the Christian 
religion; establishing maxims contrary to Gospel morality; hav
ing a tendency to disturb the peace of empires, to stir up sub
jects to revolt against their sovereign; as containing a great 
number of propositions respectively false, scandalous, full of ha
tred toward the Church and its ministers, derogating from the 
respect due to Holy Scripture and the traditions of the Church, 
erroneous, impious, blasphemous, and heretical." 

In those days, such a condemnation was a serious mat ter ; its 
consequences to an author might be terrible. Rousseau had 
barely time to flee. His arrest was decreed by the parliament 
of Paris, and his book was burned by the executioner. A few 
years before this, the author would have run the risk of being 
burned with his book. 

As a fugitive, Rousseau did not find a safe retreat even in 
his own country. He was obliged to leave Geneva, where his 
book was also condemned, and Berne, where he_ had sought 



refuge, but whence he was driven by intolerance. He owed it 
to the protection of Lord Keith, governor of Neufchatel, a 
principality belonging to the King of Prussia, that he lived for 
some time in peace in the little town of Motiers in the Yal de 
Travers. 

I t was from this place that he replied to the archbishop of 
Paris by an apology, a long-winded work in which he repels, 
one after another, the imputations of his accuser, and sets forth 
anew with greater urgency his philosophical and religious prin
ciples. This work, written on a rather confused plan but with 
impassioned eloquence, manifests a lofty and sincere spirit. I t 
is said that the archbishop was deeply touched by it, and never 
afterward spoke of the author of " E m i l e " without extreme 
reserve, sometimes even eulogizing his character and his virtues. 

The renown of the book, condemned by so high an authority, 
was immense. Scandal, by attracting public attention to it, 
did it good service. Wha t was most serious and most sugges
tive in it was not, perhaps, seized upon; but the "c raze" of 
which it was the object had, notwithstanding, good results. 
Mothers were won over, and resolved to nurse their own infants; 
great lords began to learn handicrafts, like Rousseau's imagi
nary pupil ; physical exercises came into fashion; the spirit of 
innovation was forcing itself a way. 

I t was not among ourselves, however, that the theories of 
Rousseau were most eagerly experimented upon; it was among 
foreigners, in Germany, in Switzerland, that they found more 
resolute partisans, and a field more ready to receive them. 

Three men above all the rest are noted for having popularized 
the pedagogic method of Rousseau, and for having been inspired 
in their labors by "Emi le . " These were Basedow, Pestalozzi, 
and Froehel. 



Basedow, a German theologian, had devoted himself entirely 
to dogmatic controversy, until the reading of " E m i l e " had the 
effect of enlarging his mental horizon, and of revealing to him 
his true vocation. He wrote important books to show how 
Rousseau's method could be applied in different departments of 
instruction, and founded at Dessau, in 1774, an institution to 
bring that method within the domain of experience. 

This institution, to which he gave the name of " Philanthro-
pinum," was secular in the true sense of the word; and at that 
time this was in itself a novelty. I t was open to pupils of 
every belief and every nationality, and proposed to render study 
easy, pleasant, and expeditious to them, by following the direc
tions of nature itself. In the first rank of his disciples may 
be placed Campe, who succeeded him in the management of the 
Philanthropinum. 

Pestalozzi of Zurich, one of the foremost educators of modern 
times, also found his whole life transformed by the reading of 
"Emile," which awoke in him the genius of a reformer. He 
himself also, in 1775, founded a school, in order to put in 
practice there his progressive and professional method of teach
ing, which was a fruitful development of seeds sown by Rous
seau in his book. Pestalozzi left numerous writings,—romances, 
treatises, reviews, — all having for sole object the popularization 
of his ideas and processes of education. The most distin
guished among his disciples and continuators is Froebel, the 
founder of those primary schools or asylums known by the 
name of "kindergartens," and the author "of highly esteemed 
pedagogic wor.ks> _ • -

These various attempts, these new and - ingenious processes 
which, step by step, have made their,, way among us, and are 
beginning to make their workings felt, even in institutions most 



stoutly opposed to progress, are all traceable to Rousseau's 
"Emile ." 

I t is therefore not too much for Frenchmen, for teachers, 
for parents, for every one in our country who is interested in 
what concerns teaching,* to go back to the source of so great a 
movement. 

I t is true that " E m i l e " contains pages that have outlived 
their day, many odd precepts, many false ideas, many disputable 
and destructive theories; but at the same time we find in it so 
many sagacious observations, such upright counsels, suitable 
even to modern times, so lofty an ideal, that, in spite of every
thing, we cannot read and study it without profit. There is no 
one who does not know the book by name and by reputation; 
but how many parents, and even teachers, have never read i t ! 

This is because a large part of the book is no longer in 
accordance with the actual condition of things; because its very 
plan, its fundamental idea, are outside of the truth. We are 
obliged to exercise judgment, to make selections. Some of it 
must be taken, some left untouched. This is what we have 
done in the present edition. 

We have not, indeed, the presumption to correct Rousseau, or 
to substitute an expurgated " E m i l e " for the authentic "Emile ." 
We have simply wished to draw the attention of the teachers 
of childhood to those pages of this book which have least grown 
old,.which can still be of service, can hasten the downfall of the 
old systems, can emphasize, by their energy and beauty of lan
guage, methods already inaugurated and reforms already under
taken. These methods and reforms cannot be too often recom
mended and set in a clear light. We have desired to call to 
the rescue this powerful and impassioned writer, who brings to 
bear upon every subject he : approaches the magical attractiveness 
of his style. 



There is absolutely nothing practicable in his system. I t con
sists in isolating a child from the rest of the world; in creating 
expressly for him a tutor, who is a phoenix among his k ind ; 
in depriving him of father, mother, brothers, and sisters, his 
companions in s tudy; in surrounding him with a perpetual char
latanism, under the pretext of following nature; and in showing 
him only through the veil of a factitious atmosphere the society 
in which.he is to live. And, nevertheless, at each step it is 
sound reason by which we are met ; by an astonishing paradox, 
this whimsicality is full of good sense; this dream overflows 
with realities; this improbable and chimerical romance contains 
the substance and the marrow of a rational and truly modern 
treatise on pedagogy. Sometimes we must read ^between the 
lines, add what experience has taught us since that day, trans
pose into an atmosphere of open democracy these pages, written 
under the old order of things, but even then quivering with the 
new world which they were bringing to light, and for which 
they prepared the way. 

R e a d i n g ' " E m i l e " in the light of modern prejudices, we can 
see in it more than the author wittingly put into i t ; but not 
more than logic and the instinct of genius set down there. 

To unfold the powers of children in due proportion to their 
age; not to transcend their ability; to arouse in them the sense 
of the observer and of the pioneer; to make them discoverers 
rather than imitators; to teach them accountability to them
selves and not slavish dependence upon the words of others ; to 
address ourselves more to the will than to custom, to the reason 
rather than to the memory; to substitute for verbal recitations 
lessons about th ings; to lead to theory by way of a r t ; to assign 
to physical movements and exercises a prominent place, from 
the earliest hours of life up to perfect matur i ty ; such are the 



principles scattered broadcast in this book, and forming a happy-
counterpoise to the oddities of which Rousseau was perhaps most 
proud. 

He takes the child in its cradle, almost before its b i r th ; he 
desires that mothers should fulfil the sacred duty of nursing 
them at the breast. If there must be a nurse, he knows how 
to choose her, how she ought to be treated, how she should be 
fed. He watches over the movements of the new : born child, 
over its first playthings. All these counsels bear the stamp of 
good sense and of experience; or, rather, they result from a 
power of divination singular enough in a man who was not 
willing to take care of his own children. In this way, day 
by day, he follows up the physical and moral development of 
the little being, all whose ideas and feelings he analyzes, whom 
he guides with wisdom and with tact throughout the mazes of 
a life made up of convention and artifice. 

We have carefully avoided suppressing the fictions of the 
gardener and of the mountebank; because they are characteristic 
of his manner, and because, after all, these pre-arranged scenes 
which, as they stand, are anything in the world rather than 
real teaching, contain, nevertheless, right notions, and opinions 
which may suggest to intelligent teachers processes in prudent 
education. Such teachers will not copy the form; they will 
not imitate the awkward clap-trap; but, yielding to the inspi
ration of the dominant idea, they will, in a way more in 
accordance with nature, manage to thrill with life the teaching 
of facts, and will aid the mind in giving birth to its ideas. 
This is the old method of Socrates, the eternal method of 
reason, the only method which really educates. 

We have brought this volume to an end with the third book 
of "Emile." The fourth and fifth books which follow are not 



within the domain of pedagogy. They contain admirable pages, 
which ought to be read; which occupy one of the foremost 
places in our l i terature; which deal with philosophy, with 
ethics, with theology; but they concern themselves with the 
manner of directing young men and women, and no longer 
with childhood. The author conducts his Emile even as far as 
to his betrothal; he devotes an entire book to the betrothed 
herself, Sophie, and closes his volume only after he has united 
them in marriage. 

W e will not go so far. We will leave Emile upon the con
fines of youth, at the time when he escapes from school, and 
when he is about beginning to feel that he is a man. At this 
difiicult and critical period the teacher no longer suffices. Then, 
above all things, is needed all the influence of the family; the 
father's example, the mother's clear-sighted tenderness, worthy 
friendships, an environment of meritorious people, of upright 
minds animated by lofty ideas, who attract within their orbit 
this ardent and inquisitive being, eager for novelty, for action, 
and for independence. 

Artifices and stratagems are then no longer good for any
th ing; they are very soon laid open to the light. All tha t 
can be required of a teacher is that he shall have furnished 
his pupils with a sound and strong education, drawn from the 
sources of reason, experience, and na ture ; that he shall have 
prepared them to learn to form judgments, to make use of 
their faculties, to enter valiantly upon study and upon life. I t 
seems to us that the pages of Rousseau here published may be 
a useful guide in the pursuit of such a result. 

JULES STEEG. 
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BOOK FIEST. 

T P I E first book, after some general remarks upon education, treats 
especially of early infancy; of the first years of life; of the care to 
be bestowed upon very young children; of the nursing of them; of 
the laws of health. 

He makes education begin at bir th; expresses himself on the sub
ject of the habits to be given or to be avoided; discusses the use and 
meaning of tears, outcries, gestures, also the language that should 
be used with young children, so that, from their tenderest years, 
the inculcating of false ideas and the giving a wrong bent of mind 
may be avoided. 

G E N E R A L R E M A R K S . 

T h e O b j e c t o f E d u c a t i o n . 

CO M I N G from the h a n d of the A u t h o r of all t h ings , 
every th ing is g o o d ; in the h a n d s of m a n , every th ing 

degenera tes . M a n obliges one soil to nour ish the p roduc t ions 
of another , one t ree t o ' b e a r the fruits of ano ther ; he mingles 
and confounds c l imates , e lements , seasons ; he mut i l a tes his 
dog, his horse , his s lave . H e over tu rns every th ing , disfig
ures e v e r y t h i n g ; he loves deformity, m o n s t e r s ; he desires 
t h a t no th ing should be as na tu re m a d e it, no t even m a n him
self. T o please him, m a n mus t be b roken in like a h o r s e ; 
man m u s t be adap t ed to m a n ' s own fashion, l ike a t ree in 
his g a r d e n . 1 

1 It is useless to enlarge upon the absurdity of this theory, and upon the 
flagrant contradiction into which Rousseau allows himself to fall. If he is 



W e r e it no t for all th is , m a t t e r s would be still worse . N o 
one wishes* to be a half-developed being ; and in the p resen t 
condition of t h ings , a m a n left to himself among o thers from 
his b i r th would be the mos t deformed among them al l . 
Pre judices , au thor i ty , necessi t ies , example , all the social 
ins t i tu t ions in which we are submerged , would stifle na tu re 
in him, a n d would p u t no th ing in i ts p lace . I n such a m a n 
n a t u r e would b e l ike a shrub sp rung u p by chance in the 
mids t of a h ighway , and jos t led from all s ides , b e n t in every 
direct ion, b y the passe r s -by . 

P l a n t s a re improved b y cul t ivat ion, and m e n b y educa t ion . 
I f m a n were bo rn la rge and s t rong , his size and s t r eng th 
would be useless to h im unti l he had lea rned to use t h e m . 
T h e y would be prejudicial to him, by p reven t ing o the r s f rom 
th ink ing of ass is t ing him ; a n d left to himself he would die of 
wre tchedness before he h a d known his own necess i t ies . W e 
pi ty the s t a t e of infancy ; we clo n o t perceive t h a t the h u m a n 
race would have per ished if m a n h a d not begun b y be ing a 
child. 

W e are born weak , we need s t r e n g t h ; we are born dest i 
t u t e of all t h ings , we need a s s i s t a n c e ; we are bo rn s tupid , 
we need judgment . Al l t h a t we have no t a t our b i r th , a n d 
t h a t we need when grown u p , is given us b y educa t ion . 

Th i s educa t ion comes t o us from n a t u r e itself, or from 
o ther men , o r from c i rcumstances . T h e in te rna l develop
m e n t of our facult ies a n d of our o rgans is the education^ 
n a t u r e gives us ; the use we are t a u g h t t o m a k e of this devel
opmen t is the educat ion we ge t from other m e n ; and wha t 
we learn , b y our own exper ience , abou t th ings t h a t in teres t 
u s , is t he educat ion of c i rcumstances . 

right, man ought to be left without education, and the earth without culti
vation. This would not be even the savage state. But want of space forbids 
lis to pause at each like statement of-our author, who at once busies himself 
in nullifying it. 



Each of lis is therefore formed by three k inds of t eache r s . 
T h e pupi l in whom their different lessons con t rad ic t one 
another is bad ly educa ted , and will never be in h a r m o n y with 
himself; the one in whom they all touch upon the samo 
poin ts and t e n d toward the same object advances toward 
t h a t goal only, and lives accordingly. H e alone is well edu
ca ted . 

N o w of these three different educa t ions , t h a t of na tu re does 
no t depend upon us ; t h a t of c i rcumstances d e p e n d s upon us 
only in cer ta in respec ts ; t h a t of men is the only one of 
which we are real ly mas t e r s , a n d t ha t solely because we 
th ink we are . F o r who can hope to direct entirely the speech 
a n d conduct of all who sur round a child ? 

A s soon, therefore , as educat ion becomes an ar t , i ts suc
cess is a lmost impossible , since the ag reement of circum
s tances necessary to this success is i ndependen t of persona l 
effort. Al l t h a t the u tmos t care can do is to app roach 
more or less nea r ly our o b j e c t ; b u t , for a t t a in ing it , special 
good for tune is needed. 

W h a t is th is objec t? T h a t of n a t u r e itself, as has j u s t 
been p roved . Since the ag reemen t of the th ree educa t ions 
is necessa ry t o thei r perfect ion, i t is toward the one for which 
we ourselves can do no th ing t h a t we m u s t direct both, t h e 
o thers . B u t pe rhaps this word " n a t u r e " has too vague a 
mean ing ; we m u s t here t r y to define i t . 

I n the na tu ra l order of t h ings , all m e n be ing equal , t he 
vocat ion common to all is the s t a t e of m a n h o o d ; a n d who
ever is well t ra ined for tha t , canno t fulfil bad ly a n y vocat ion 
which depends upon it. W h e t h e r m y pupi l be des t ined 
for the- a r m y , . t h e church , or the ba r , ma t t e r s l i t t le to rne. 
Before he can t h ink of adopt ing the vocat ion of his p a r e n t s , 
na tu re calls upon h im to be a man . H o w to live is the 
business* I wish to t each him. O n leav ing m y h a n d s he will 



not , I admi t , be a mag i s t r a t e , a soldier, or a p r i e s t ; first of 
all he will be a m a n . Al l t h a t a m a n ought to be he c a n 
be , a t need , as well as any one else can . F o r t u n e will in 
vain al ter his posi t ion, for he will a lways occupy his own. 

Our real s tudy is t h a t of the s ta te of m a n . H e among us 
who bes t knows how to bea r the good and evil fortunes of 
this life is , in m y opinion, the bes t educated ; whence it fol
lows t h a t t rue educa t ion consis ts less in p recep t t h a n in p rac 
t ice. W e begin to ins t ruc t ourselves when we begin to live ; 
our educat ion commences with the commencement of our 
life ; our first t eacher is our nurse . F o r th is reason the word 
" e d u c a t i o n " had among the anc ients another mean ing which 
we no longer a t t ach to i t ; i t signified nu t r imen t . 

W e m u s t then t a k e a b roade r view of th ings , and consider 
in our pupi l m a n in the abs t rac t , m a n exposed to all the acci
den t s of h u m a n life. If m a n were bo rn a t t ached to the soil 
of a count ry , if t he same season cont inued th roughou t the 
year , if every one held his for tune by such a t enure t h a t he 
could never change it, t he establ ished cus toms of to -day 
would be in cer ta in respec t s good. T h e child educa ted for 
his posi t ion, a n d never leaving it, could not be exposed to the 
inconveniences of ano ther . 

B u t seeing t h a t h u m a n affairs are changeab le , seeing the 
res t less and d i s tu rb ing spiri t of th is cen tu ry , which over
t u r n s everyth ing once in a genera t ion , can a more senseless 
me thod be imagined t h a n to educa te a child as if he were 
neve r t o leave his room, a s if he were obl iged to b e cons tan t ly 
su r rounded b y his s e rvan t s ? If the poor c rea ture t akes bu t 
one s t ep on the ear th , if he comes down so much as one s ta i r , 
h e is ru ined . T h i s is n o t t each ing h im t o endure pa in ; i t is 
t r a in ing him to feel i t more keenly . 

W e th ink only of p rese rv ing the child : th i s is not enough. 
W e ough t t o t each h im t o p rese rve himself w h e n he is a m a n ; 



to bear the blows of fate ; to b r a v e bo th weal th and wretched
ness ; to l ive, if need b e , a m o n g the snows of I ce land or u p o n 
the burn ing rock of M a l t a . I n va in you t a k e precaut ions 
aga ins t his d y i n g , — he mus t die after a l l ; and if his dea th be 
no t indeed the resul t of those very p recau t ions , they are n o n e 
the . less mis t aken . I t is less impor t an t to keep him from 
dying t h a n it is to t each him how to l ive. T o live is no t 
mere ly to b rea the , it is to ac t . I t is to m a k e use of our 
o rgans , of our senses , of our facult ies, of all t he powers 
which bea r wi tness to u s of our own ex is tence . H e who has 
lived mos t is no t he who has numbered the mos t yea r s , b u t 
he who has been mos t t ru ly conscious of what life is . A m a n 
m a y have himself bur ied a t the age of a hundred y e a r s , who 
died from the hour of his b i r th . H e would have ga ined 
someth ing by go ing to his g r ave in you th , if up to t ha t t ime 
he h a d only l ived. 

T h e N e w - b o r n C h i l d . 

T H E new-born child needs to s t re tch a n d to move his l imbs 
so as t o d raw them out of the to rpor in which, rolled into a 
bal l , t hey have so long remained . W e do s t re tch his l imbs , 
it is t rue , b u t we p reven t h im from mov ing them. W c even 
cons t ra in his head in to a b a b y ' s cap . I t seems as if we were 
afraid he migh t a p p e a r t o be alive. T h e inac t ion , the con
s t ra in t in which we keep his l imbs , c anno t fail t o in ter fere 
with the circulat ion of the blood a n d of the secre t ions , to 
p reven t the child from growing s t rong and s tu rdy , and to 
change his const i tu t ion . I n regions where these e x t r a v a g a n t 
p recau t ions are no t t a k e n , the men a re a l l l a rge , s t rong , a n d 
well p ropor t ioned . Countr ies in which chi ldren a re swaddled 
swarm with hunchbacks , wi th c r ipples , with persons crook-
kneed , s t u n t e d , r ickety , de fo rmed in all k inds of wa}Ts. F o r 
fear t h a t the bodies of children m a y be- deformed b y free 



movements , we has t en t o deform them b y pu t t i ng t hem in to 
a press . Of our own accord we cr ipple t h e m to p reven t 
their laming themselves . 

M u s t no t such a cruel cons t ra in t have an influence upon 
thei r t emper as well as u p o n their const i tu t ion ? The i r first 
feeling is a feeling of cons t ra in t and of suffering. To* all 
their necessary movemen t s they find only obs tac les . More un
for tunate than chained cr iminals , they m a k e fruitless efforts, 
they fret themselves , they cry . D o you tel l me t h a t the first 
sounds they make are cries ? I can well* believe i t ; you 
t h w a r t them from the t ime they are bo rn . T h e first gifts 
they receive from you are chains , the first t r e a t m e n t they 
undergo is t o rmen t . H a v i n g no th ing free bu t the voice, why 
should they not use i t in complaints ? T h e y cry on account 
of the suffering you cause them ; if you were p in ioned in t he 
same way, }^our own cries would be louder . 

W h e n c e arises this unreasonab le cus tom of swaddl ing chil
d ren? F r o m an u n n a t u r a l cus tom. Since the t ime when 
mothe r s , despis ing their first du ty , no longer wish to nurse 
thei r own children a t the b reas t , i t has been necessa ry to in
t ru s t the li t t le ones to h i red women. T h e s e , finding them
selves in this way the mothers of s t r ange chi ldren, con
cerning whom the voice of na tu re is si lent to them, seek 
only to spare themselves annoyance . A child a t l iber ty 
would require incessant w a t c h i n g ; bu t af ter he is well 
swaddled , they throw him in to a corner wi thout t roubl ing 
themselves a t all on account of his cr ies . P r o v i d e d the re a re 
no proofs of the n u r s e ' s care lessness , p rov ided t h a t - t h e 
nurs l ing does no t b r eak his legs or his a r m s , . w h a t does it 
ma t t e r , a f te r all.,, t h a t he is p in ing , a way,Lor t h a t h e cont inues 
feeble for the res t of his life? H i s l imbs a r e . p reserved a t 
the expense of his life, a n d whatever h a p p e n s , t h e nu r se is 
held free from b l ame . 



I t is p re t ended t h a t children, when left free, m a y p u t them
selves in to bad posi t ions , and make movemen t s l iable to 
injure the p roper conformat ion of their l imbs . T h i s is one 
of the weak a rgumen t s of our false wisdom, which no exper i 
ence has ever confirmed. Of t h a t mul t i tude of children who , 
a m o n g na t ions more sensible t h a n ourselves , a re b rough t up 
in t he full f reedom of their l imbs , not one is seen to wound 
or lame himself. T h e y canno t give their movemen t s force 
enough to m a k e them d a n g e r o u s ; and when they assume a 
hurtful posi t ion, pa in soon w a r n s them to change it . 

W e have no t y e t b rough t ourselves to the point of swad
dl ing puppies or k i t t e n s ; do we see t h a t any inconvenience 
resul t s to t h e m from this negl igence ? Children are heavier , 
i n d e e d ; b u t in propor t ion they a re weaker . T h e y can 
scarcely move themselves a t a l l ; how can they lame them
selves? If laid upon the back they would die in t h a t 
posi t ion, l ike the tor to ise , wi thout be ing able ever to t u r n 
themselves aga in . 

[Th i s want of intel l igence in the care bes towed upon y o u n g chil
dren is seen particularly in t h o s e mothers w h o g ive themse lves no 
concern about their own, do not themse lves nurse them, intrust 
them to hire l ing nurses. Th i s cus tom is fatal to al l; first to the 
children and finally to famil ies , where barrenness becomes the rule, 
where w o m a u sacrifices t o her o w n convenience the joys and the 
duties of motherhood. ] 

W o u l d you recal l every one to his h ighest dut ies ? Beg in 
with the mothe r s ; you will be as tonished a t the changes you 
will effect. F r o m th is first deprav i ty all o thers come in suc
cession. T h e ent i re mora l order is changed ; n a t u r a l feeling 
is ex t ingu i shed in all hea r t s . W i t h i n our homes there is 
less cheerfulness ; the touching sight of a g rowing family 
no longer a t t aches the h u s b a n d or a t t r ac t s the a t ten t ion 
of s t r anger s . T h e mother whose children are no t seen is 



less respec ted . T h e r e is no such th ing as a family l iving 
t o g e t h e r ; hab i t no longer s t r eng thens the t ies of b lood. 
T h e r e are no longer fa thers and mothers and chi ldren and 
bro thers and s is ters . T h e y all scarcely know one ano ther ; 
how then should they love one ano ther ? E a c h one th inks 
only of himself. W h e n home is a melancholy , lonely p lace , 
we mus t indeed go elsewhere to enjoy ourselves . 

B a t let mother s only vouchsafe to nour ish their ch i ld ren , 1 

and our m a n n e r s will reform themselves ; the feelings of na
ture will r e -awaken in all hea r t s . T h e S ta t e will be repeo-
p l e d ; this chief th ing , th is one th ing will b r ing all the res t 
in to order aga in . T h e a t t r ac t ions of home life p r e sen t the 
bes t an t ido te to b a d mora l s . T h e bus t l ing life of l i t t le chil
d ren , considered so t i resome, becomes p l e a s a n t ; it m a k e s 
the father and the mothe r more necessary t o one ano ther , 
more dea r to one a n o t h e r ; it d raws closer be tween them the 
conjugal t ie . W h e n the family is spr ight ly and an ima ted , 
domest ic cares form the dea res t occupat ion of the wife and 
the sweetest recrea t ion of the husband . T h u s the correct ion 
of this one abuse would soon resul t in a genera l reform ; 
na tu re would r e sume all her r igh t s . 1 W h e n women a re once 
more t rue mothe r s , men will become t rue fa thers and hus 
b a n d s . 

If mothers are no t rea l mo the r s , children are no t real chil
dren toward t hem. The i r dut ies to one ano the r a re recipro
cal, and if these be bad ly fulfilled on the one s ide, t hey 

.will be neglected on the o ther s ide. T h e child ought to 
1The voice of Rousseau was lieard. The nursing of children by their 

own mothers, which had gone into disuse as vulgar and troublesome, be
came a fashion. Great ladies prided themselves upon returning to the 
usage of nature, and infants were brought in with the dessert to give an 
exhibition of maternal tenderness. This affectation died out, but in most 
families the good and wholesome custom of motherhood was retained. 
This page of Rousseau's contributed its share to the happy result. 



love his mother before he knows t h a t it is his du ty to love 
her . I f the voice of na tu ra l affection be no t s t r eng thened b y 
hab i t and b y care , it will grow dumb even in ch i ldhood ; a n d 
thus the hea r t dies , so to speak, before it is b o r n . T h u s 
from the outse t we a re beyond the pale of na tu r e . 

T h e r e is an opposi te way by which a woman goes beyond 
i t ; t h a t is , when, ins tead of neglect ing a mother ' s ca res , she 
carr ies them to e x c e s s ; when she makes her child her idol. 
She increases and fosters his weakness to p reven t h im 
from feeling it. H o p i n g to shel ter him from the laws of na
tu re , she wa rds from him shocks of pa in . She does no t 
consider how, for the sake of preserv ing him for a mo
m e n t from some inconveniences , she is heaping upon his 
head future acc idents and p e r i l s ; nor how cruel is the cau
t ion which prolongs the weakness of childhood in one who 
mus t bear the fa t igues of a g rown-up m a n . T h e fable says 
t ha t , to r ender her son invulnerable , The t i s p lunged him in to 
the S t y x . Th i s al legory is beautiful and clear. T h e cruel 
mothers of whom I am speaking do far otherwise ; b y p lung
ing their children into effeminacy they open their pores to 
ills of every k ind , to which, when grown u p , they fall a cer
tain prey . 

W a t c h na tu re carefully, and follow the pa ths she t races out 
for you . She gives children cont inual exercise ; she s t rength
ens the i r const i tu t ion by ordeals of every k ind ; she teaches 
them ear ly what pa in and trouble mean . T h e cu t t ing of 
their t ee th gives t hem fever, sharp fits of colic th row them 
into convuls ions , long coughing chokes them, worms to rmen t 
them, reple t ion cor rupts their blood, different leavens fer
ment ing the re cause dange rous e rupt ions . N e a r l y the whole 
of infancy is s ickness and d a n g e r ; half the chi ldren born 
into the world die before their eighth year . These t r ia ls 
pas t , the child has ga ined s t r eng th , and as soon as he 
can use life, i ts pr inciple becomes more assured . 



This is the law of na tu re . W h y do you oppose he r? D o you 
no t see t ha t in th inking to correct her you des t roy her work 
and counte rac t the effect of all her ca res? I n your opinion, 
to do without wha t she is doing within is to redouble the 
danger . On the cont ra ry , it is really to aver t , to mi t iga te 
tha t danger . Expe r i ence teaches t ha t more chi ldren who are 
delicately rea red die t han o thers . P rov ided we do no t ex
ceed the measure of their s t reng th , it is be t t e r to emplo}^ it 
t h a n to hoard i t . Give t hem prac t ice , t hen , in the t r ia ls they 
will one day have to endure . I n u r e their bodies to the 
inclemencies of the seasons , of c l imates , of e l e m e n t s ; to 
hunger , th i rs t , f a t i g u e ; p lunge t h e m into t he water of the 
S tyx . Before the habi t s of the body are acqui red we can 
give it such as we please without r i sk . B u t when once 
it has reached i ts full v igor , any a l te ra t ion is per i lous to 
its well-being. A child will endure changes which a m a n 
could not bear'. T h e fibres of the former, soft and plia
b le , t a k e wi thout effort the b e n t we give t h e m ; those of 
m a n , more ha rdened , do not wi thout violence change those 
they have received. W e m a y therefore m a k e a child robus t 
wi thout expos ing his life or his h e a l t h ; a n d even if the re 
were some r isk we still ought no t to hes i t a te . Since there 
are r i sks inseparable from h u m a n life, can we do be t t e r t h a n 
to throw them back upon tha t per iod of life when they are 
leas t d i sadvan tageous ? 

A child becomes more precious as he advances in age 
T o the value of his person is added t h a t of the cares he has 
cost u s ; if we lose his life, his own consciousness of dea th is 
added to our sense of loss . A b o v e all t h ings , t hen , in watch
ing over his preserva t ion we must th ink of the fu ture . W e 
mus t a rm him aga ins t the misfor tunes of you th before he has 
reached them. F o r , if the value of life increases up. to the 
age when life becomes useful, w h a t folly it is to spare the child 



some t roubles , and to heap them upon the age of r e a s o n ! 
A r e these the counsels of a mas t e r ? 

I n all ages suffering is the lot of m a n . E v e n to the cares 
of self-preservation pa in is jo ined. H a p p y are we, who in 
childhood are acqua in ted wi th only physical m i s f o r t u n e s — 
misfortunes far less cruel , less painful t h a n o t h e r s ; misfor
tunes which far more r a re ly make us renounce life. W e do 
no t kill ourselves on account of the pa ins of g o u t ; seldom do 
any b u t those of the mind produce despa i r . 1 

W e pi ty the lot of infancy, and it is our own lot t h a t we 
ought to p i ty . Our g rea te s t misfor tunes come to us from 
ourselves. 

A t b i r th a child cries ; his earl iest infancy is spen t in cry
ing . Somet imes he is tossed, he is pe t t ed , to appease h i m ; 
somet imes he is t h rea t ened , bea ten , to m a k e h im keep quie t . 
W e either do as he p leases , or else we exac t f rom him w h a t 
we please ; we ei ther submi t to his whims , or m a k e him sub
mit to ours . T h e r e is no middle course ; he m u s t e i ther give 
or receive orders . T h u s his first ideas are those of absolute 
rule and of s lavery. Before he k n o w s how to speak , he 
commands ; before he is able t o ac t , he o b e y s ; and some
t imes he is pun i shed before he k n o w s wha t his faul ts a re , or 
ra ther , before he is capable of commit t ing them. T h u s do 
we ear ly pour in to his young hear t the pass ions t h a t a re 
af terward imputed to na tu re ; and , after having t a k e n pa ins 
to make him wicked, we complain of finding him wicked. 

A child passes s ix or seven }^ears of his life in this m a n n e r 
in the h a n d s of women , the vict im of his own caprice a n d of 
the i rs . Af t e r hav ing m a d e him learn this and t h a t , — after 

iThis remark is not a just one. How often have we seen unhappy 
creatures disgusted with life because of some dreadful and incurable mal
ady ? It is true that suicide, being an act of madness, is more frequently 
caused by those troubles which imagination delights itself in magnifying 
up to the point of insanity. 



having loaded his memory ei ther with words he canno t under 
s t and , or with facts which are of no use to h i m , — a f t e r hav ing 
stifled his na tu ra l disposi t ion by the pass ions we have created T 

we pu t this artificial c rea ture in to the h a n d s of a tu to r who 
finishes the development of the artificial ge rms he finds 
a l ready formed, and teaches h im everyth ing excep t to know 
himself, every th ing except to know how to live and how 
to m a k e himself happy . F ina l ly , when this ens laved child, th is 
l i t t le t y r a n t , full of learn ing and devoid of sense , enfeebled 
alike in mind and body , is cas t upon the world , he there b y 
his unfi tness, b y his pr ide , and b y all his vices, makes us de
plore h u m a n wre tchedness and pervers i ty . W e deceive our
selves ; th is is the m a n our whims have crea ted . N a t u r e 
m a k e s m e n by a different p rocess . 

D o you then wish him to preserve his or iginal form? 
P re se rve i t from the m o m e n t he enters the world. A s soon as 
he is bo rn t a k e possession of him, and do no t leave him unt i l 
he is a m a n . W i t h o u t this you will never succeed. A s the 
mothe r is the t rue nu r se , the father is the t rue teacher . 
Le t t hem be of one mind as to the order in which their func
t ions are fulfilled, as well as in r ega rd to their p lan ; let the 
child pass from the h a n d s of the one in to the h a n d s of the 
other . H e will be be t t e r educated by a fa ther who is judi 
cious, even though of modera t e a t t a inmen t s , t h a n b y the 
mos t skilful mas te r in the wor ld . F o r zeal will supple
men t t a len t be t te r t h a n t a l en t can supply wha t only zeal 
can give . 

A father , when he br ings his chi ldren in to exis tence and 
suppor t s t hem, has , in so doing, fulfilled only a th i rd pa r t of 
his t a sk . T o the h u m a n race he owes men ; to society, men 
fitted for soc ie ty ; to the S t a t e , c i t izens . E v e r y m a n who 
3an p a y this t r iple debt , and does no t pay it , is a guil ty m a n ; 
and if he p a y s it by ha lves , he is pe rhaps more guil ty st i l l . 



H e who cannot fulfil the dut ies of a fa ther has no r igh t to 
be a father. N o t pover ty , nor severe labor , nor h u m a n re
spect can release him from the du ty of suppor t ing his chil
d ren and of educa t ing them himself. Reade r s , you m a y be 
lieve my words . I p rophesy to any one who has na tu ra l 
feeling and neglects these sacred d u t i e s , — tha t he will long 
shed b i t te r t ea r s over this fault, and t ha t for those t ea r s he 
will find no conso la t ion . 1 

[ I t be ing supposed that the father is unable or unwi l l ing to charge 
himsel f personal ly w i t h the educat ion of his son , he m u s t charge a 
third person w i t h i t ; m u s t seek out a master, a teacher for the 
chi ld . ] 

T h e qualifications .of a good tu tor are very freely dis
cussed. T h e first qualification I should require in him, 
and this one presupposes m a n y o thers , i s , t ha t he shal l 
no t be capable of selling himself. T h e r e are employment s 
so noble t h a t we canno t fulfil t h e m for money wi thout show
ing ourselves unwor thy to fulfil t hem. Such an employment 
is t ha t of a soldier ; such a one is t h a t of a teacher . W h o , 
then , shall educa te m y child? I have told you a l r e a d } r , — 
yourself. I c a n n o t ! T h e n m a k e for yourself a friend who 
can. I see no o ther a l t e rna t ive . 

A teacher ! wha t a g rea t soul he ough t to be ! T ru ly , to 
form a m a n , one m u s t be ei ther himself a father, or else 
something more t h a n h u m a n . A n d this is the office you 
calmly en t rus t t o h i re l ings ! 2 

1 This is an allusion to one of the most unfortunate episodes in the life of 
Rousseau,—his abandoning of the children whom Therese Levasseur bore 
him, and whom he sent to a foundling hospital because he felt within him. 
neither courage to labor for their support, nor capacity to educate them. 
Sad practical defect in this teacher of theories of education! 

2 For the particular example of education which he supposes, Rousseau 
creates a tutor whom he consecrates absolutely, exclusively, to the work. 
He desires one so perfect that he calls him a prodigy. Let us not blame 



T h e E a r l i e s t E d u c a t i o n . 

Children 's first impress ions are pure ly those of f ee l ing ; 
they perceive only pleasure and pa in . Unab le ei ther to 
move about , or to g r a s p any th ing wi th thei r h a n d s , they 
need a g rea t dea l of t ime to form sensa t ions which r ep resen t , 
and so m a k e t hem aware of objects outs ide of themselves . 
Bu t , dur ing all this t ime, while these objects are ex t end ing , 
and , as it were , receding from their eyes , a s suming , to them, 
form and dimension, the cons tan t ly recurr ing sensat ions 
begin to subject the li t t le c rea tures to the sway of hab i t . W e 
see their eyes incessant ly t u rn ing toward the l i g h t ; and , if it 
comes to them from one side, unwit t ingly t ak ing the direc
t ion of t ha t s i d e ; so t ha t their faces ought to be carefully 
t u r n e d toward the l ight , lest they become squint -eyed, or 
accustom themselves to look awry . T h e y should, also, ear ly 
accus tom themselves to da rkness , or else they will cry and 
sc ream as soon as they are left in the d a r k . F o o d and s leep, 
if too exac t ly propor t ioned , become necessa ry to them after 
the lapse of the same intervals ; and soon the desire arises 
no t from necessity* bu t from hab i t . Or ra ther , hab i t adds a 
new wan t to those of na tu re , and th is m u s t be p reven ted . 

T h e only habi t a child should be al lowed to form is to con
t r ac t no habi ts wha tever . Le t h im not be carr ied upon one 
a rm more t h a n upon a n o t h e r ; let him no t be accus tomed to 

him for this. The ideal of those who assume the noble and difficult office 
of a teacher of childhood cannot be placed too high. As to the pupil, 
Rousseau imagines a child of average ability, in easy circumstances, and of 
robust health. He makes him an only son and an orphan, so that no fam
ily vicissitudes may disturb the logic of his plan. 

All this m a y b e summed up by saying that he considers the child in him
self with regard to his individual development, and without regard to his 
relations to ordinary life. This at the same time renders his task easy, and 
deprives him of an important element of education. 



pu t forth one h a n d ra the r t h a n the o ther , or to use i t of tener ; 
nor to desire to ea t , to s leep, to ac t in any way , a t regular 
h o u r s ; nor to be unable to s tay alone ei ther by n igh t or by 
day . P r e p a r e long beforehand for the t ime when he shall 
freely use all his s t r eng th . D o this b y leaving his body 
under the control of i ts na tu r a l ben t , by fitting him to be 
a lways mas te r of himself, and to car ry ou t his own will in 
everyth ing as soon as he has a will of his own. 

Since the only k inds of objects p resen ted to him are l ikely 
to m a k e h im ei ther t imid or courageous , why should no t his 
educat ion begin before he speaks or u n d e r s t a n d s ? I would 
hab i tua te him to seeing new objects , t hough they be ugly, 
repuls ive , or s ingular . B u t let this be by degrees , and from 
a d is tance , unti l he has become accus tomed to them, and , 
from seeing them hand led by o the rs , shall a t l as t handle 
them himself. If dur ing his infancy he has seen wi thout 
fear frogs, se rpen ts , crawfishes, he will, when g rown u p , see 
wi thout shr ink ing any an imal t h a t may be shown him. F o r 
one who dai ly sees frightful ob jec t s , there are none such. 

Al l children are afraid of m a s k s . I begin b y showing 
Emile the m a s k of a p leasan t face. B y and by some one 
pu t s the m a s k upon his own face, so tha t the child can see 
i t . I begin to l a u g h ; every one else laughs , and the child 
with the res t . B y degrees I familiarize him with less comely 
m a s k s , and finally with real ly hideous ones . I f I have m a n 
aged the process well, he will, far from being fr ightened a t 
the las t m a s k , l augh a t it as he laughed a t the first. Af t e r 
tha t , I shall no t fear his be ing fr ightened b y any one with a 
mask . 

W h e n , in the farewell scene be tween H e c t o r and A n d r o 
mache , the li t t le A s t y a n a x , terrified a t the p lume floating 
from a helmet , fails t o recognize his fa ther , th rows himself, 
crying, upon his nu r se ' s b reas t , and wins from his mother a 



smile b r igh t with t ea r s , wha t ough t to be done to soothe his 
fea r? Precisely wha t H e c t o r does . H e p laces the helmet 
oh the g round , and then caresses his child. A t a more t r an 
quil moment , th is should no t have been all . T h e y should 
have d rawn nea r the helmet , p layed with i ts p lumes , caused 
t h e child to handle them. A t las t the nur se should have 
lifted the helmet a n d laughingly set it on her own head — 
if, indeed, the hand of a woman dared touch the a rmor of 
Hec to r . 

If I wish to familiarize Emi le with the noise of fire-arms, 
I first bu rn some powder in a pis tol . T h e quickly vanish ing 
flame, the new k ind of l ightn ing , grea t ly p leases him. I 
r epea t the process , us ing more powder . By degrees I pu t 
in to the pistol a small charge , wi thout r a m m i n g it d o w n ; 
then a la rger charge ; finally, I accustom him to the noise of 
a gun , to bombs , to cannon-sho t s , to the mos t terrific noises . 

I have not iced t h a t children a re rare ly afraid of thunder , 
unless , indeed, the thunder -c laps are so frightful as ac tua l ly 
to wound the o rgan of hear ing . Otherwise , they fear i t only 
when the} 7 have been t a u g h t tha t t hunde r somet imes wounds 
or ki l ls . W h e n reason begins to affright t hem, le t hab i t 
r eassure t hem. By a slow a n d well conducted process the 
m a n or the child is rendered fear less of eve ry th ing . 

I n this ou tse t of life, while m e m o r y and imagina t ion a re 
still inact ive , t he child pa} Ts a t t en t ion only to w h a t ac tual ly 
affects his senses . T h e first mater ia l s of his knowledge are 
his sensa t ions . If, therefore , these are p resen ted to him in 
sui table order , his memory can hereaf ter p r e sen t t hem to his 
u n d e r s t a n d i n g in the same order . B u t a s he a t t e n d s to his 
sensa t ions only , it will a t first suffice to show him ve iy 
clearly t he connect ion be tween these sensa t ions , and the 
objects which give rise to them. H e is eager t o touch every
th ing , to handle every th ing . D o no t t h w a r t th is res t less 



d e s i r e ; it sugges ts to him a very necessa ry appren t icesh ip . 
I t is thus he learns to feel the hea t a n d coldness , ha rdness 
and softness, heaviness and l ightness of bodies ; to judge of 
their size, their shape , and all their sensible qual i t ies , by 
looking, by touching , by l i s t en ing ; above all, by compar ing 
the resul t s of s ight with those of touch, es t imat ing with the 
eye the sensat ion a th ing produces upon the fingers. 

By movement alone we learn the exis tence of th ings which 
are no t ou r se lves ; and it is b y our own movemen t s alone 
t h a t we gain the idea of ex tens ion . 

Because the child has no t this idea , he s t re tches out his 
hand indifferently to seize an object which touches him, or 
one which is a hundred paces d i s tan t from him. T h e effort 
he makes in doing this appears to you a s ign of domina t ion , 
an order he gives the object to come neare r , or to you to 
br ing it to him. I t is no th ing of the k ind . I t m e a n s only 
t h a t the object seen first within the b ra in , t hen upon the eye, 
is now seen a t a r m ' s l eng th , and t h a t he does no t conceive 
of any d is tance be iyond his reach . Be careful , then , to walk 
often with him, to t r a n s p o r t him from one place to ano the r , 
to let him feel the change of posi t ion, and , in this way to 
teach him how to judge of d is tances . W h e n he begins to 
know them, change the p lan ; car ry him only where it is 
convenient for you to do so, and not wherever it p leases h im. 
F o r as soon as he is no longer deceived b y the senses , his 
a t t empts ar ise from another cause . Th i s change is r emark 
able and d e m a n d s exp lana t ion . 

T h e uneas iness ar is ing from our w a n t s expresses itself by 
signs whenever he lp in supplying these wan t s is n e e d e d ; 
hence the cries of chi ldren. T h e y cry a g r ea t deal , and th is 
is na tu ra l . Since all their sensat ions are those of feeling, 
children enjoy them in silence, when the sensa t ions are 
p l e a s a n t ; o therwise they express t hem in their own l anguage , 



and ask relief. N o w as long as children a re awake t he j r 

cannot be in a s ta te of indifference ; they ei ther sleep or are 
moved by pleasure and pa in . 

Al l our l anguages a re the resul t of a r t . W h e t h e r there is 
a na tu ra l l anguage , common to all m a n k i n d , has long been a 
ma t t e r of inves t igat ion. W i t h o u t doub t there is such a 
l anguage , and it is the one tha t children u t t e r before they 
know how to ta lk . Th i s l anguage is not ar t icula te , bu t it is 
accen tua ted , sonorous , intell igible. T h e us ing of our own 
l anguage has led us to" neglect th is , even so far as to forget 
i t a l together , L e t us s tudy children, and we shall soon 
acquire it again from them. Nurses are our teachers in this 
l anguage . T h e y unde r s t and all their nurs l ings saj T , they 
answer them, they hold real ly connected dialogues with 
them. A n d , a l though they p ronounce words , these words 
are ent i rely useless ; the child u n d e r s t a n d s , no t the mean ing 
of the words , bu t the accent which accompanies them. 

T o the l anguage of the voice is added the no less forcible 
l anguage of ges tu re . T h i s ges ture is no t t h a t of ch i ldren ' s 
feeble h a n d s ; i t is t ha t seen in their faces. I t is as tonishing 
to see how much express ion these immatu re countenances 
alread} T have . F r o m m o m e n t to momen t , their features 
change with inconceivable quickness . On t h e m you see the 
smile, t he wish, t he fear, spr ing in to life, a n d pas s away , 
l ike so m a n y l igh tn ing flashes. E a c h t ime you seem to see 
a different countenance . T h e y cer ta inly have much more 
flexible facial muscles t h a n ours . On the other h a n d , their 
dull eyes te l l us a lmost no th ing a t all. 

Such is na tura l ly the character , of the i r express ion when 
all thei r w a n t s are physical . Sensa t ions a re made known by 
g r imaces , sen t iments by looks . 

A s the first s t a t e of man is wre tchedness a n d weakness , 
so his first u t t e r ances are compla in ts and t e a r s . T h e child 


